Standard Four

PROGRAMS AND INSTRUCTION
 

 

DESCRIPTION

 

A broad range of graduate programs and undergraduate majors, minors, and concentrations reflect the commitment of the institution to providing quality educational programs.  The mission of Westfield State College emphasizes teaching and student involvement in the life of the college and the community.  The college’s primary mission is to assist its students in developing intellectually and using their knowledge and skills to improve the social and economic conditions in their communities.  The undergraduate general education program links the arts and sciences with professional studies and each academic program provides opportunities for experiential and community-based learning through internship, cooperative education, practicum, and other types of capstone and service-learning experiences.  The First-Year Experience course, and particularly its community service component, is an example of student involvement in the community. 

 

Degree objectives, requirements for each program, and descriptions of curricular programs of study, are published in the Westfield State College Bulletin (the undergraduate catalog) and the Graduate Catalog.  The undergraduate catalog is published each year and is available to the college community prior to the academic school year.  The graduate catalog is periodically reviewed, updated, and approved by the Graduate Council prior to publication.  Departments are asked to review sections of the Bulletin describing their offerings, noting any changes in the curriculum and policies, and making necessary changes as deemed appropriate.  Through the governance structure, proposals for new or revised programs are initiated by faculty, and then proceed to and through governance for consideration and recommendation.  Final approval is given by the President, after consultation with the Vice President for Academic Affairs. 

 

When academic programs are eliminated or program requirements are changed, all students currently enrolled as majors in these degree programs are allowed to continue in the program until graduation.  No new majors are accepted into these eliminated programs after a set date.  Due to a low number of degrees (an average of five or less over the preceding three year period) awarded in these programs, Applied Chemistry, French, and Spanish were eliminated from the college offerings in June, 1997.  This action was mandated by the Massachusetts Board of Higher Education at its June, 1997 meeting.

 

Through the Division of Graduate and Continuing Education (DGCE), the college offers off-campus classes at a variety of sites.  In order to better serve students in the middle and eastern portions of the state, the undergraduate criminal justice major is offered on the Framingham State College and the Worcester State College campuses.  The master’s degree in criminal justice is offered at Framingham State College and graduate courses in criminal justice are offered at Worcester State College.  Professional Development courses in education, which include both contract courses offered through a third party and regular courses from the Westfield State College curriculum, are offered at a variety of school settings throughout western Massachusetts.  According to NEASC guidelines, the graduate program at Framingham qualifies as a satellite campus.

 

The planning and staffing of Criminal Justice programs and courses offered off-campus are the responsibility of the Department of Criminal Justice.  Advisors and program coordinators who are recommended by and report to the chair of the Criminal Justice department are hired by DGCE.  The curriculum for these off-campus criminal justice programs is identical to the on-campus curriculum.  At the undergraduate level, students take their major courses through Westfield State College and their general education courses at the local campus.  Advising is provided by Westfield State College advisors who visit the campus several times a semester.  The local college library is available for these students.  Negotiations are currently in progress between Westfield State College and Worcester State College to establish a collaborative joint undergraduate degree program in criminal justice.

 

Off-campus professional development courses in education are overseen by the college’s Department of Education.  Scheduling and staffing of regular courses from the college’s curriculum are coordinated by the DGCE Education Program Coordinator, who reports to the Chair of the Department of Education.  Student requests for credit for off-campus courses outside the college curriculum are reviewed by the Associate Dean of Education, who consults with the prospective presenter to explain Westfield State College’s requirements for receiving graduate credit.

 

The Lifelong Learning program offers certification programs in Addictions Counselor Education, Paralegal Studies, Sign Language, and Private Investigation, as well as a wide array of courses for personal enrichment, including computer skills training.  The Conference Services Office oversees the coordination of on-campus and community groups who wish to use college space, as well as a wide variety of summer residential conferences that take place at the college.  The coordinators for these programs report directly to the Dean of Graduate and Continuing Education who is responsible for the appropriateness and integrity of these activities.

 

During Wintersession and Summer Session, courses shorter than the usual 14 week duration course may be offered, ranging from one week to six weeks in length.  Each three-credit course must meet for at least 37 ½ hours per course, and students are required to attain the same level of knowledge or competency as in courses offered in traditional time periods.  This accelerated time frame is particularly suitable for intensive courses that involve a significant amount of student interaction.

 

Undergraduate Programs 

 

Westfield State College offers 25 academic majors in both the traditional arts and sciences and in professional fields.  The college has twelve majors that lead to the Bachelor of Arts degree, ten majors that lead to the Bachelor of Science degree, and three majors that lead to the Bachelor of Science in Education degree.  Students may also design their own major through the college’s interdisciplinary Liberal Studies major. 

 

The baccalaureate degree programs at the college require 120 semester hours of credit.  The general education or common core requirements range from 49 to 58 semester hours of credit.  Majors range from 36 to 62 semester hours of credit or approximately one-third to one-half of the degree program.  The remainder of the degree requirements may be filled by major prerequisites, free electives, or by the selection of a minor or second major.

 

Students may minor in many of the academic areas in which majors are offered as well as in academic areas where the college does not offer majors.  The newest minor at the college is in Multicultural and Ethnic Studies. 

 

The college has adopted as part of its mission statement the challenge “to instill among members of its community a sense of social responsibility and citizenship.”  Throughout their careers at the college (across all disciplines), students are encouraged to participate in both credit and non-credit community service in and around the greater Westfield community.  The college has created opportunities for collaborative, experiential and community-based learning, which include internships, practica, community service placements, and cooperative education experiences.  Most academic departments have developed community advisory boards and encourage multidisciplinary and interdisciplinary courses.

 

The Office of Career Services coordinates the college’s cooperative education program, which is comprised of partnerships between the college and a number of area employers.  With the approval of the students’ major departments, students involved in cooperative education experiences typically work an average of 15 hours per week at local businesses and organizations during the academic year in positions directly related to their major programs and specific career interests.  Student performance is supervised by the employer and Career Services counselors.  Students may be paid by employers for cooperative education experiences, depending upon individual employer policies, and receive three elective credits towards the bachelor’s degree.  Students also attend seminars and participate in a web-based class that involves journal writing and explores career goals and career preparedness.

 

During the 1999-2000 academic year, 520 students were registered for practicum and internships, 83 were involved with the cooperative education program, and 1,180 hours of community service work at 23 agencies was donated by 162 students involved in the First Year Experience program.

 

Academic advising is provided to all students to assist them in understanding and interpreting college academic policies and requirements, major requirements, course selection and registration and related academic opportunities and objectives.  However, it is stressed to students that this does not remove their obligation to be knowledgeable and responsible about the academic requirements they have to meet.

 

Day Division students are assigned faculty advisors by the chairpersons of their major departments. Academic advising is available to all undeclared students through the Academic Achievement Center located in Parenzo Hall.  The Associate Dean of Academic Advising assigns advisors to undeclared students.  Students work with this advisor until they declare a major.  Division of Graduate and Continuing Education students are assigned advisors upon matriculation, and general advising is available for non-matriculated students.

 

New faculty receive training on academic advising from their department chairperson and by the staff of the Academic Achievement Center during new faculty orientation.  All other faculty receive a current Bulletin at the beginning of each academic year.  (The Bulletin includes information about and graduation requirements, academic retention and probation policy, and probation, suspension and dismissal regulations.)  Staff who provide advising are trained by the staff of the Academic Achievement Center.


Proposals for new or revised undergraduate programs, ranging from changes in course titles to the creation of majors, are initiated by faculty and proceed through the governance structure of the college as specified by the Faculty Collective Bargaining Agreement.  Following review by a departmental curriculum committee, the department chair or program director submits the proposal to the All-College Committee (ACC).  The ACC refers the proposal to the college’s Curriculum Committee, the Academic Policies Committee, or the Teacher Education Council for consideration and recommendation.  Substantive or stylistic changes, if any, occur during subcommittee deliberations, and the potential impact of a proposal on other academic departments is explored.  Considerations concerning resource availability for new programs are a mandated part of these deliberations.  The original or revised proposal is returned to the All College Committee for its recommendation.  The proposal is then transmitted to the President who makes the final campus decision after consultation with the Vice President for Academic Affairs.  

 


Proposals for new major programs pass through governance and then require final approval by the Board of Higher Education.  New majors established on campus since 1991 include Environmental Science and Social Work.  The majors in French, Spanish, and Applied Chemistry have been eliminated.  In each of these situations, every effort has been made to provide a successful path to degree completion for students enrolled in eliminated majors.

 


Academic departments continually monitor, update, and revise their course offerings to reflect changes in their disciplines, changes in the educational and career needs of students, as well as changes in the interests and expertise of faculty.  Prior to each revision of the Bulletin, departments are asked to review those sections describing their offerings and make changes in the expository portions of the publication which describe their major(s) and minors.  

 


The Office of Academic Affairs has established a five-year plan for both graduate and undergraduate program reviews.  The college has been encouraging departments to apply, as well, for program specific accreditations in their disciplinary areas.  Several departments have either already done so or are in the process of doing so, including Education, Movement Science (athletic training program), Social Work, and Computer Science.  The Board of Higher Education mandated a state-wide review of Computer and Information Science programs in 1999 and of Criminal Justice programs in 2001.  Community advisory boards, which typically meet once a semester, have been established in the majority of departments to advise them on the currency of their curriculum and the adequacy of the preparation of their graduates.  .

 

For more than 30 years, the Urban Education Program (UEP) at Westfield State College has recruited, enrolled and provided educational services to eligible students who are either first-generation college, eligible for financial aid, individuals with disabilities, non-traditional, or non-native English speaking students.  The UEP Summer Bridge program offers its first-year students a six-week college experience centered around formal, college credit courses in Biology, Philosophy, Mathematics, and Psychology that readies them for college-level work.  During the academic year, an innovative program of collaborative, multicultural workshops, tutorials and peer counseling/mentoring provides student support and enhances retention.

 


The Honors Program was founded in 1982 and significantly revised and expanded in 1994.  The chair of the Honors Program committee coordinates the program, reporting to the Vice President of Academic Affairs and consulting closely with the Dean of Undergraduate Studies.  The program makes available for students in the program seven or eight honors sections each semester in which only honors-qualified students may enroll.  It also seeks to offer cultural and social activities to promote intellectual and social growth and to prepare honors students for graduate school and/or positions of responsibility in the workplace.  In 1997 a residence option for honors students was created to further pursue these objectives.  During that same year, the college also established a level of distinction within the Honors Program, the “college scholar,” to recognize the highest level of participation and achievement.

 


Currently about 30 first-year students enter the program each fall, more than half of whom receive either the Presidential Scholarship or the Tsongas Scholarship.  For automatic qualification for the honors program, entering students must have a combined Verbal/Mathematics SAT score of at least 1150, and a high school GPA of at least 3.5.  In addition, approximately fifteen students within the college enter the program each year, qualified by earning a 3.0 GPA after completion of at least 30 credit hours.  During any given semester, about 100 students are enrolled in at least one honors course.  Each semester five or six general education (common core) honors courses are offered, plus two honors seminars.  Each honors course is limited to fifteen students in order to maximize discussion, other modes of participation, and faculty-student interaction. Incentives are made available to faculty to develop and deliver honors courses.

 

According to the college mission statement, “teacher education remains a central part of the college’s program.”  The college offers 17 initial teacher licensure programs at the undergraduate level and 18 initial teacher licensure programs at the post-baccalaureate level.  All students seeking initial licensure must have a liberal arts or science degree.  The college offers 17 advanced licensure programs at the masters level, nine master’s programs in education without licensure, and two programs at the level of Certificate of Advanced Graduate Studies.  College faculty, members of the Pre-K - 12 community, and students have developed a shared vision of Teachers as Leaders Building Learning Communities and a conceptual framework for student learning outcomes.  In line with the college’s mission, teacher education programs have sought to be “a model of community engagement,” creating a Westfield Network Professional Development School and Teacher in Residence faculty position.  All education programs are being aligned with new Massachusetts licensure regulations, teacher test objectives and the Massachusetts Curriculum Frameworks. Early Childhood, Elementary and Special Education Programs have been revised to meet standards of the professional organizations, and new programs have been implemented in Fall, 2001.  Teacher preparation programs are moving to implement performance assessment measures.  In 2000, the Education Department voted to pursue national accreditation through the National Council for Accreditation of Teacher Education (NCATE).  Seeking accreditation is a three to four year process.  Program reports were submitted to professional organizations in Spring, 2001 and the joint NCATE and state site visit has been scheduled for Fall, 2002. 

 

The general education component of an undergraduate degree at Westfield State College requires all students to complete a general education (common core) of studies, distributed among academic areas as follows: Humanities including English Composition, Literary and Philosophical Analysis, and Appreciation of the Arts (18 credits); Social Science including United States History and Government and Social Understanding (12 credits); Mathematics and Applied Analytical Reasoning including Traditional Mathematics and Applied Analytical Reasoning (6-8 credits); Science including Laboratory Science and Allied Science (7-8 credits); Diversity including Global and United States Diversity (6 credits); and Upper Level (6 credits).  The maximum required number of credit hours to complete this general education program is 55-58.  However, since a number of courses qualify as meeting one or more core requirements, in practice the requirement may be completed with fewer credits. 

 

The present set of general education requirements is a complete revision of those in effect in 1991, in response to concerns raised during the NEASC accreditation visit.  At that time, the final report to the college expressed concerns about “a core curriculum [which is] poorly structured and defined.”

 

The “new” core is standards-driven and is required of all new students entering after Fall, 1998.  In 1990, an ad-hoc Special Committee on the Core was created by the ACC.  A Statement of Guiding Principles created by this committee was forwarded to the Curriculum Committee who, after lengthy deliberations, proposed the structure of a new set of general core curriculum general education requirements, including recommendations for Standards, Objectives and Requirements in each core category as well as the necessary credit requirements for each.  This proposal was reviewed and modified by the ACC during the spring of 1994 and extensively discussed in several campus-wide forums.  Controversies surrounding the size of the core, structure of the math/science requirement and the role of foreign language in the core continued for several years.  During the 1995-96 academic year, the Curriculum Committee created the final “Core Criteria”, i.e., specific Objectives and Requirements which must be met before any particular course could be certified as satisfying a given core category.  These in turn were extensively debated at ACC and throughout the college during the 1996-97 academic year, undergoing minor changes and garnering presidential approval in the summer of 1997.  In 1997-98, the core was “populated,” which means that courses were proposed and approved for inclusion in each core category.  At the end of the year, the decision was made that a sufficient number of courses had been approved in all core areas of concern to first year students, and that the new Core should be implemented effective with entering students in the fall of 1998.  ACC met only sporadically during 1998-99 due to campus controversies surrounding collective bargaining issues; final presidential approval of details surrounding implementation and transfer student issues were approved by the President in the summer of 1999.  Since that time, with the suspension of governance, no new courses have been added to the Core and the Upper Level requirement remains unpopulated and thus unimplemented.  

 

Credit for prior experiential or non-collegiate sponsored learning is awarded at the undergraduate level through the College Level Examination Program (CLEP), DANTES (military equivalent of CLEP), and the Advanced Placement Program (AP).  The college’s policy for awarding credit or waiving requirements is clearly outlined in the Bulletin.  Policy guidelines for these programs have been established though the college governance structure.  Currently, CLEP credit is awarded to students attaining scores equivalent to the 75th percentile of national norms established by the College Board.  Awarded credit cannot exceed the number of credits of the Westfield State College course for which the examination substitutes.  For AP credit, students must attain a score of 3 or better.  The English Department has slightly more stringent requirements for granting CLEP and AP credit, particularly in the area of English Composition. 

 

The Criminal Justice Department awards to majors with senior status a total of three credits toward the bachelor’s degree for completion of the full-time Massachusetts Police Academy training experience.  Qualified students present certificates of completion to the department chair for evaluation, who in turn recommends to the Registrar that the corresponding credit be posted to the student academic transcript.  The department also grants three credits for those majors who provide evidence of completing at least three years of full-time employment in law enforcement.  Credit for both of these experiences is posted on the academic transcript as external transfer credit in the general elective category, and the experiences are ungraded. Beyond these examples in the Criminal Justice major, the college does not grant credit for life experience.

 

Students who wish to enroll in directed or independent study courses must file a “Course by Special Arrangement” form available in each Division’s Student Records area.  The form requires a description of each project and must be approved by the supervising faculty member, department chairperson, and dean of the student’s division (day or evening).  Only one such course by special arrangement is allowed for a student per semester, and a maximum of four such experiences may be applied to the bachelor’s degree.  Students must register for directed or independent study classes during the first three weeks of the semester.

 

 
Matriculated and non-matriculated undergraduate students, part-time students, students who choose to take evening courses, dual enrollment (high school) students, and students whose academic programs are not continuously full time are all part of the population served by the Division of Graduate and Continuing Education (DGCE) at their “one-stop” office at the college’s new 333 Western Avenue building.  Through DGCE, students may elect any of the majors or minors available to full-time undergraduates, may enroll for a full- or part-time schedule, and may enroll in day, afternoon, evening, summer, or winter-session courses.  The college has one set of admission standards and there is a regular small flow of students transferring between the two divisions of the college, in both directions.  At the undergraduate level, a second bachelor’s program is also available for college graduates who seek another baccalaureate degree in a new undergraduate major.

 

DGCE undergraduate students majoring in Criminal Justice, Education, Psychology, Management, Liberal Studies, Computer Science, and Computer Information Systems generally find all their major requirements available in evening courses.  Completing all the requirements for other majors requires that students enroll in some day courses.

 

DGCE offers approximately 160 evening course sections each semester including 2-6 courses off-campus.  Through a cross-registration process, evening students may enroll in up to three day classes per semester, and day students may enroll in up to three evening classes per semester.

 

DGCE faculty include both full-time day college faculty who teach an evening course (either in addition to or as part of their regular load) and part-time adjunct instructors.  Positions for adjunct faculty are regularly advertised through regional media.  Candidates are interviewed, screened and recommended for employment by the appropriate department chairs.  All faculty are paid according to rank, which is assigned according to guidelines outlined in the DGCE collective bargaining contract.

 

There are approximately 3300 DGCE “enrollments” each fall, 3000 each spring, and 1900 each summer.  This includes all students in evening courses and continuing education students in day classes.  Approximately 800 continuing education undergraduate students and 750 graduate students enroll each semester.  In the Spring, 2001 semester, there were 678 active, matriculated DGCE undergraduates.  The largest evening major is Criminal Justice with 141 active matriculated students; Business Management is second with 110, and Liberal Studies is third with 93.  

 

The mission of DGCE is to provide higher education opportunities and programs to the non-traditional students who seek life-long learning through continuing education.  Nearly a third of the undergraduate students enrolled at Westfield State College each semester are now enrolled through DGCE.  As the "Evening Division" of college, this academic unit is conceptually integrated into the entire college community.  For example, DGCE is an integral part of the Office of Academic Affairs.  The Dean of DGCE reports directly to the Vice President for Academic Affairs and is a member of the President's Council.  Governance for academic programs in DGCE is carried out through councils and committees provided for in the Faculty Collective Bargaining Agreement.  The participation of departmental chairs and other day faculty in governance and oversight of the division is, in many cases, extremely high.  Other links which testify to the interdependence of the day and evening divisions are the cross registration of students between the day and evening division (at times on a space available basis); the utilization of departmental graduate committees; the use of day faculty as advisors and program directors; the close involvement of department chairs in the scheduling of courses and the hiring and evaluation of DGCE faculty; the participation of DGCE administrative staff in various committees and collegial relationships; a unified licensure placement program for all teacher education students of the college; the closely aligned policies and procedures of both divisions; and, a common electronic student information system.  All operations of the division, including the budget and other fiscal management of the DGCE trust fund accounts, are integrated with similar operations of the college.  DGCE revenues help to support the programs of the entire college through a regular allocation from the DGCE trust fund to the general college budget.

 

The undergraduate academic programs of DGCE are identical to those of the day division, offering the same core and major requirements, the same courses, and utilizing many of the same faculty.  DGCE does not have a separate curriculum, and there is no difference in the content of courses offered during the day and the evening.  Where academic policies and processes occasionally differ for undergraduate continuing education students, those differences are clearly noted and published in the undergraduate Bulletin and again in the DGCE Student Handbook.

Graduate Programs 

 

The Division of Graduate and Continuing Education offers 23 distinct graduate degree programs, including a Master of Arts in English, a Master of Arts in Psychology, a Master of Science in Criminal Justice, and Master of Education degrees in Educational Administration, Early Childhood Education, Elementary Education, Secondary Education (Biology, Chemistry, General Science, History, Mathematics and Social Studies), Special Education (in three areas: Pre-K to 9, 5-12 and Intensive Pre-K to 21), American History, Occupational Education, the Teacher of  Reading, Technology for Educators, Movement Science, Sports and Leisure, as well as the Certificate of Advanced Graduate Studies (C.A.G.S.) in Educational Administration and Administrator of Special Education.  A post-baccalaureate teacher licensure program is also available for college graduates who are seeking licensure as teachers in the Commonwealth of Massachusetts.  It is offered at the graduate level but it does not lead to a degree.  All teacher licensure programs available to full-time undergraduates are available to students in the post-baccalaureate program.  All graduate programs have clearly stated objectives that are reflected in the Graduate Catalog as well as the students' Programs of Study.  

 

The largest graduate program area is Education, with 24 students active at the CAGS level, 225 students active at the master’s level, and 148 students active in the post-baccalaureate teacher licensure programs in Spring, 2001.  The second largest program is Criminal Justice and the third is Psychology with 70 and 49 active matriculated students respectively, in Spring, 2001.  Each semester there are approximately 1100 enrollments in graduate classes, representing 760 individual students, of whom 550 are matriculated students.  Students are mostly from western Massachusetts, although a few come from other New England states.

 

Admission requirements for the various graduate programs vary with respect to test scores and other criteria, but all students must meet the minimum standard of a 2.6 overall GPA or a 3.0 GPA for the last two years of undergraduate studies and a satisfactory score on the GRE or MAT.  Recommendations for admission are made by program coordinators of the various graduate programs; final approval rests with the Dean of Graduate and Continuing Education.  "Conditional admission" may be granted to students who do not meet the requirements, based on the following factors: students lacking in one or more prerequisites necessary for specific program acceptance must complete the needed courses in order to be admitted under unconditional acceptance, and students with an unsatisfactory academic profile must complete the first four graduate courses (selected under advisement) in their program with a "B" or better average to be admitted under unconditional acceptance. 

 

The division also permits students to enroll in courses on a non-matriculated basis, provided the student holds a bachelor's degree from an accredited college and meets all the prerequisites for the individual course.  Students may use their grades in these courses in support of their application.  This policy is consistent with the mission of DGCE to make higher education accessible to non-traditional students who are thereby provided a second chance to prove themselves.  However, students who intend to apply to a program must request permission to enroll in any coursework that would result in the student having taken more than 6 credits of coursework prior to matriculation.

 

Students earning a master’s degree must demonstrate that they have acquired the knowledge and developed the skills that are identified as program objectives by passing a written comprehensive exam or selecting a thesis option.  Candidates for Certificates of Advanced Graduate Study must produce theses.

 

The DGCE Collective Bargaining Agreement leaves the criteria for graduate faculty to the Graduate Council.  Given that, in 1996 the Graduate Council established that graduate faculty must meet these criteria: have appropriate degrees from regionally accredited institutions at least one level above the degree associated with the program within which their teaching assignment lies OR demonstrate an equivalent level of competence in the specific subject areas they are assigned to teach; have scholarly research in the specific field of teaching as demonstrated by published or unpublished works OR evidence of current professional development OR published creative writing; be recommended by the appropriate Department Chair in consultation with the Departmental Graduate Committee and approved by the Graduate Dean and the Vice President for Academic Affairs.  These criteria apply to adjunct as well as full-time day faculty teaching evening courses.  The specific faculty who are teaching graduate level courses change from semester to semester.  

 

The primary committees concerned with graduate curriculum are the departmental graduate curriculum committees, the Graduate Education Council (for education programs) and the Graduate Council.  The responsibility for curriculum review is shared by these entities and administered through DGCE.  Graduate programs in education are currently under review by the National Council for the Accreditation of Teacher Education.

Scholarship and Research 


 

According to the most recent MSCA Faculty/Librarian Collective Bargaining Agreement, “the state colleges are primarily teaching institutions” and this fact must be taken into consideration when faculty are evaluated.  Accordingly, pure scholarly research for the purpose of advancing knowledge is not part of the college mission and is not emphasized.  However, faculty are encouraged to be involved in activities which keep them engaged as professionals in their field.  Research is but one of the possible realms of faculty involvement.  This expectation is communicated to new faculty in orientation sessions and to continuing faculty during the processes of applying for promotion or tenure.  Each year, 10-15 faculty are granted sabbatical leaves of either one half or a full academic year.  Faculty are formally evaluated on the criteria of continuing scholarship, including contributions to the content of the discipline, participation in professional organizations or societies, research as demonstrated by published or unpublished work, artistic or creative activities, relevant post-graduate study or work toward the terminal degree, public service, contributions to professional growth and development of the college community and alternative responsibilities as assigned.

 

The resumes of faculty members exemplify the broad spectrum of activities undertaken by college faculty that fall under the category of “continuing scholarship.”  College support for these activities includes monetary support in the form of professional development funds provided through the collective bargaining process, teaching grants through both the Office of Academic Affairs and the Westfield State College Foundation, and travel funds provided for professional travel.  Non-monetary support includes up-to-date computer equipment, and assistance in improving instruction offered through the Faculty Center for Teaching and Learning 

 

Instruction

 

The college mission statement, with its emphasis on student learning, community and collaborative education, helps to frame instruction at the college. Significant terms that describe the college’s orientation to instruction are “experiential,” “socially responsible,” and “community-based.” 

 

Over the past several years, a number of college wide initiatives have resulted in changes in instructional techniques and delivery. For example, the creation of a college lecture series, in which at least two academic departments must support a guest speaker, has led to greater collaboration between departments and among students.  Monies to support community advisory boards have enhanced the college’s relationships with local businesses and Pre-K - 12 teachers.  The newly formed Reading and Writing Center has underscored a faculty initiative to strengthen the literacy skills of students.  Faculty Teaching Grants sponsored by Academic Affairs have supported innovations in teaching practices, while monetary faculty incentives have been offered for the development of distance education courses.  The college regularly supports learning communities in linked coursework and has recently purchased WebCT as a tool to supplement regularly scheduled courses with web-based course tools such as informational web pages, student web pages, discussion groups, chat rooms, and email.  For the past two years, a campus book selection has formed a common topic to be discussed in classes across the campus.

 

Faculty employ a variety of instructional techniques in their classrooms including cooperative learning, inquiry-based learning, interactive discussions, and lecturing.  For example, mathematics courses use manipulatives when appropriate, faculty regularly use multimedia equipment to supplement instruction, and each year the Education Department recruits a Pre-K - 6 teacher to be a Teacher in Residence.  Professors are encouraged to provide students with early and multiple forms of assessment. Students can demonstrate academic excellence through a variety of assignments such as research projects, conference presentations, or art exhibits.  Some assignments are interdisciplinary with faculty linking credit to different courses for a common project.  For example, students creating posters for a Week Celebrating Women’ display were awarded extra credit in a relevant class they were taking.

 

Each major provides students with a coherent and systematic course of instruction.  Many majors end in capstone experiences that require students to apply learned theoretical knowledge in community, public school, or senior project settings.  These experiences strengthen a student’s capacity to deal with complexity of thought and context. 

 

Classes are characteristically small, foster a sense of community, and allow for significant faculty-student contact and faculty awareness of student learning needs.  There are no large lecture sections of courses and all classes are taught by full-time faculty or well-qualified adjunct faculty.  At the start of each semester, faculty are notified of students with special needs taking their courses and instructors and students develop appropriate accommodations.  Instructional support for such students is available through the Office of Disabled Students Services.  General support for all students is available through the Academic Achievement Center, Tutoring Center, and the Reading and Writing Center. 

 

The pride faculty take in their commitment to teaching is an indication of instructional vitality on campus.  They view teaching as their major responsibility and keep current on pedagogical practices.  Many would define themselves as constructivists.  The Teaching Forum listserv is a popular means for discussing issues such as grading, writing rubrics and plagiarism.  The Faculty Teaching and Learning Center holds brown bag discussions on topics such as honors courses, classroom debates, and multicultural education.  Each year a book is collaboratively selected for the entire campus to read and several events are planned around the book.  Consistent with the college mission, several arts and science faculty, as well as education faculty, are involved in public schools through supervision grants for college tutors, by working on joint projects with teachers, by providing workshops, and establishing professional development schools.  At times, administrators and faculty join together to plan programming around current issues such as addressing the needs of Lesbian, Gay, Bi-sexual and Trans-sexual students.  Several faculty members are particularly interested in diversity issues including increased recruitment of faculty, staff, and students of color, and infusing the curriculum with multicultural content. 

 

Faculty have many opportunities to take advantage of institutional support for professional development.  Monies for travel, conference presentations, lecture series, grant writing, and innovative teaching proposals are routinely supported. 

 

Evaluation of instruction is done primarily through evaluation of faculty teaching and in accordance with procedures outlined in the MSCA Faculty/Librarian Collective Bargaining Agreement.  Chair and peer committees discuss classroom observations and offer suggestions for improved instruction.  Faculty have access to student reviews after grades are turned in and can use student feedback to improve instruction.  Students evaluate instructors and those evaluations are considered at the time of faculty tenure or promotion. 

 

Professional accreditation is an important component of the college’s overall plan for program assessment.  The college received a Campus Performance Improvement Program (CPIP) grant to pursue professional accreditation in four mission-central academic programs: teacher education, social work, computer science, and athletic training.  Departments seeking external accreditation are required to meet standards established by professional organizations.  For example, as part of its preparation for national accreditation by NCATE, the teacher education unit will be required to develop an assessment system that includes both overall unit assessment and programmatic effectiveness.  The first stage in that process, identifying standards, has already been accomplished with the development of the conceptual framework Teachers as Leaders Building Learning Communities.

 

Admissions and Retention

 

The Massachusetts Board of Higher Education sets minimum admission standards for the state college system.  These standards have been steadily rising for the past four years and for Fall, 2001 entry, required new students to have a minimum high school GPA of 3.0 and 16 units of college preparatory course work, with a sliding scale exception for students with sufficiently high SAT scores. No student (first-year or transfer) may be enrolled at a state college with less than a cumulative high school average of “C” (2.0 on a 4.0 scale).  During the last decade, the minimum transferable grade changed from D to C-. Generally, credit is not granted for life experience.

 

The college continues to fare well in terms of admitting sufficient numbers of qualified students under these higher standards.  There has been a steady increase in the number of applications for first-year students throughout the last decade and, consequently, the process became more selective despite rising standards.

 

The number of transfer students has decreased overall throughout the last decade.  The decrease in transfer applications may be a consequence of a healthy economy and the implementation of the Joint Admissions Program, which, by its nature, created a shift in demographics for that applicant population toward a more regional or local partnership between state colleges and community colleges.  As the new decade begins, the transfer numbers gradually are increasing, perhaps, too, in response to both a currently sagging economy and the popularity of the Joint Admissions Program.

The day division admission staff is responsible for recruiting and selecting all new first-year and transfer students who wish to attend the college as full-time matriculated undergraduates in the day college.  The admissions staff in the DGCE fill the same role for part-time, evening and graduate students.  Admission to the college is selective, and applicants to both divisions are subject to the same admission standards.  Appropriate admission standards ensure that undergraduate curricula are aligned with the abilities and scholastic preparation of admitted students.  The minimum admission standard requiring completion of 16 units of college preparatory course work across the secondary school curriculum ensures that applicants are exposed to crucial academic areas of study in preparation for undertaking a college level program of study. 

 

Individual state colleges may adopt higher standards than state-mandated minimums.  Westfield State College has chosen to set higher admission standards for some major programs, including Computer Science, Criminal Justice, Education, English, Mass Communication, and Mathematics, due to the rigor of these programs, state tests, and other requirements for degree recipients, or specialized criteria, such as auditions and portfolio reviews in Art and Music. 

 

State and college standards do allow for exceptions to be made from minimal standards for otherwise qualified students in the interest of equality of educational opportunity.  Students in the Disabled Student Services program (for students who declare themselves as having learning disabilities or other challenges), students in the Urban Education summer bridge program and an additional discretionary 10% of students (e.g. students with special talents or who have otherwise demonstrated their potential for academic success) are not required to meet minimum standards.  Students admitted with exemption status are screened carefully on an individual basis by the admission staff and other members of the college community, as appropriate, to assess their ability to persist and complete the bachelor’s degree on the basis of discretionary and/or supplemental admission and placement criteria.  Significant support services through the Academic Achievement Center, the Urban Education Program and the Disabled Student Services program are provided to these students to ensure their success at college.  For Fall, 2001 admissions, the exemption rate was 4.5%.

 

The admission of transfer students and the evaluation of transferable credits are governed by college policies as well as standards imposed by the Massachusetts Board of Higher Education such as the 1990 Commonwealth Transfer Compact and the Joint Admissions Program.

 

The college accepts credit from institutions of higher education holding regional accreditation.  No more than the equivalent of the first two years of study (or 67 credits) may be transferred from two-year colleges and no more than 90 credits may be transferred in total.  International institutions of higher education are evaluated in terms of their accreditation status, or its equivalent, by the Boston, Mass. Center for Educational Documentation, which is employed by the college to authenticate and evaluate all international academic credentials submitted to the college as part of the admission process.

 

Before transfer credit is awarded, course descriptions (and course syllabi, if necessary) are reviewed to verify that course content is college level and to determine which courses should be placed in the general education common core.  Course equivalency guides devolved between admissions staff and department chairs specify in detail which courses do or do not transfer for credit from the local community colleges.  Board of Higher Education and college policies prohibit the transfer of developmental, remedial, or basic skills course work.

 

A college policy, currently under review, states that transfer credits earned more than 10 years prior to an applicant’s planned entrance date are limited in number to approximately 40, or one third of the bachelor’s degree requirement of 120, and that the minimum grade accepted for these courses is C.

 

During the last decade, a transfer brochure was created to detail key transfer policies and procedures and to describe the benefits of the 1990 Transfer Compact and the Joint Admissions Program.  Transfer policies, procedures, and special programs also are outlined in the Bulletin.  Information on the 1990 Transfer Compact and the Joint Admissions Program also is distributed throughout the community college system, and course equivalency agreements are used as advising tools at Westfield State and the corresponding community colleges.

 

Course equivalency guides with the four primary feeder community colleges, last updated in 1998, have been updated for Fall, 2001 in preparation for program-to-program articulation, and several program agreements are in the process of being approved with Holyoke Community College.  Course equivalency guides with the remaining Massachusetts community colleges in preparation for program articulation will be established after work has been completed on the existing course equivalency agreements and the first round of Joint Admissions program agreements are in place with the four local feeder schools.

 

Approximately 75% of all first-year students return for their second year of studies at Westfield State College, and between 50% and 60% of all first-year students complete their baccalaureate studies at Westfield State College within 6 years.

 

 

APPRAISAL

 

Undergraduate Programs

 

The college may be rightfully proud of the creation of a new general education program, not built around departmental and “turf” issues, but rather based on what the college believed was the proper academic foundation that should be required of all students.  Any course in any department that meets the core criteria for a particular core category may be proposed for inclusion in the general education requirement. 

 

The core standards contain specific course requirements in reading, writing, oral communication, quantitative reasoning and logical reasoning.  Other standards address knowledge of artistic expression, social issues, scientific reasoning, and United States and world diversity.  However, the task remains unfinished.  Because of the cessation of governance, very few newly designed courses have been presented for inclusion in the core, so the new core does not give the appearance of being significantly different from the old core.  The upper-level portion of the core remains in standards form only.  There are no courses designated which satisfy this requirement and students who entered in the fall of 1998 who will be graduating in the spring of 2002 will not be required to complete this requirement.  

 

In theory, the courses approved as meeting the general education standards in particular areas are supposed to continue to adhere to the standards for that area.  A survey of the syllabi of general education courses in the fall of 1999 indicated that many courses did not specifically indicate requirements in written and oral exposition as mandated by the standards.  An institutionalized process is needed to monitor and to determine whether courses designated as core courses do indeed exemplify the requirements of the particular standard.  Further formal assessment is also needed to determine whether students who have taken core courses do manifest the anticipated competencies and learning outcomes.  Initiatives at both the campus and state levels have begun to lay the groundwork for an assessment process that would test rising juniors on attainment of general education competencies.

 

The Honors Program has successfully developed its academic foundation of core and upper-level honors courses and has in the past several few years begun to develop extra-curricular components in order to construct a comprehensive honors experience.  Improvement is still needed in the visibility and cohesion of the program.  The following objectives are essential for achieving a fully developed program:  increase the visibility of the program both within the college and in the larger community, strengthen extra-curricular components of the program, and improve identification and cohesion, and thus level of participation, of students and faculty associated with the program.

 

The strength of the continuing education program at the college is that all the programs and curriculum are identical with the general undergraduate program.  Indeed, the degree granted at a general commencement does not differentiate between “day” and “evening” programs. 

 

The academic supervision of off-campus programs, both in criminal justice and in professional development for educators, is the responsibility of the appropriate academic department at Westfield State College, which ensures that the same academic standards will be in effect in these off-campus programs as on campus. 

 

The college’s various academic policies, regulations, and requirements are fairly administered to all students of the institution. Students have the opportunity to appeal any academic policy decision based upon extenuating circumstances.  These may be appealed in writing to the Committee on Academic Standing.

 

Curriculum review and revision is traditionally a regular and on-going function of academic departments and college governance.  However, from 1998 to 2001, the work of college governance committees was suspended as part of a faculty protest against the lack of an acceptable collective bargaining contract.  A backlog of stalled proposals from departments exists.  Consequently, formal curricular change has come to a standstill.  A few minor changes have been administratively instituted.  

 

The institution has an effective system of academic advising, but it merits attention. Academic advising at the college has been described as “uneven in quality at best.”  This means that the institution has a number of exceptionally good academic advisors and a number of less effective advisors.  Currently, there is no system in place to assess advising quality, nor a system to assist those advisors needing training.  The faculty who do an effective job in advising, as well as the staff in the Academic Achievement Center, are often sought out by advisees looking for assistance.

 

In the past, the college’s policy for the awarding of CLEP credit (scores at the 75th percentile or higher) has not been consistent with the generally accepted recommendation for credit by the College Board, and as adopted by the majority of institutions of higher education.  However, beginning in August, 2001, the college adopted the generally accepted normative scores recommended by the College Board for the assignment of college credit.  These scores will be based on standardized scores and not on percentile rankings, which will make the Westfield State College CLEP policy for awarding course credit consistent with most other institutions of higher education.

 

The Criminal Justice Department policy permitting academic credit for Massachusetts Police Academy training and full-time law enforcement employment is not presently published in the Bulletin, and should be.  Course numbers and descriptions for the cooperative education program do not appear in the Bulletin.  Also, departmental prerequisites and/or course descriptions for directed or independent study, the practicum and fieldwork are not described with a consistent degree of detail and often are referred to simply with the wording “by permission of the department.”

 

Frequently courses are offered by special arrangement on an individual basis to students.  While there are often good reasons for this practice, particularly when students are near the end of their academic careers and need a certain required course for graduation, care should be taken that poor long-term planning (on the part of the department or the student) or poor advising not be rewarded by the practice.  There are, of course, real work-load costs to the practice, when professors accumulate sufficient special arrangement courses for a reduction in load, as well as curricular issues, when the required course does not have sufficient enrollment to run the next time it is offered as a regularly scheduled course.  

 


Since its inception in 1968, the primary goal of the Urban Education Program has been to recruit, retain and graduate students who met eligibility requirements and who demonstrated their potential for personal leadership and academic success in a four-year program.  Eligible program students may be first-generation college, low-income, non-traditional, under-represented students, or individuals with disabilities.  Program students are provided with the academic and personal support necessary to successfully complete the college program.  The Urban Education Program at Westfield State College offers program students the support, direction, and counsel to not only excel in their course work but also to further develop leadership skills, embrace civic responsibility, and ultimately consider entrance into graduate and professional school.  At a time when the college is placing more emphasis on increasing the numbers of underrepresented and ethnically different students enrolled, historical data points to the UEP as a model program from which lessons can be learned and perhaps duplicated. 

 

While students in the Urban Education and Disabled Student Services programs are integrated into the larger college community, anecdotal evidence suggests full and successful integration into the social community is neither as complete nor as successful as it should be for some of these students.  Throughout the next decade, the college should develop new strategies for making a more comfortably diverse environment in which to better embrace student differences on a social level.

 

Distance education at Westfield State College has gotten off to a slow start.  State grant monies furnished the Smart Classroom, a unique facility well equipped for distance education courses to be offered using videoconferencing.  A Davis Educational Foundation grant helped purchase videoconference equipment for the Westfield State College, Worcester State College and Framingham State College campuses, in order to facilitate distance education courses in the off-campus criminal justice programs.  During the 2000-01 academic year, four distance education courses were offered using videoconferencing technology.  However, the growth in web-based applications will soon bypass this modality and it is anticipated that future distance education courses will primarily be web-based, using WebCT or some other similar collection of software tools.

 

Graduate Programs

 

The quality of graduate faculty is assured by a review of credentials by the Division of Graduate and Continuing Education Program Coordinator and Graduate Dean.  For the 2000-2001 academic year, 74 percent of all faculty teaching at the graduate level held an appropriate terminal degree.  Many graduate faculty who are not doctorally qualified have other direct service experience which provides benefits to students in professionally oriented programs.

 

In general, 59 percent of all graduate classes are taught by day faculty and 41 percent by part-time adjunct faculty.  Most permanent full-time faculty teach graduate courses on an overload basis.  However, four to six permanent day faculty teach graduate courses each semester as part of their regular assignment.  Day faculty are encouraged in this practice and the college is committed to providing resources for this to happen as a means of strengthening the graduate programs.

 

In response to changes in state teacher licensure requirements, requirements in the college’s post-baccalaureate teacher licensure programs and master’s degree programs in education will need to be revised.  Particularly in light of anticipated competition from various “fast-track” teacher licensure programs offered through other institutions, this provides an opportunity to streamline post-baccalaureate teacher licensure programs and scrutinize graduate admissions standards, with an eye toward making the transition from post-baccalaureate programs to graduate programs more efficient.

 

Scholarship and Research

 

Resources are available to sustain and improve programs and instruction, as well as to support continued scholarship and research among the faculty.  A faculty center for teaching and learning, Brown Bag Lunches and the teaching-forum listserv help support faculty in their roles as teachers and professionals in their field. Foundation Grants, state-sponsored Commonwealth Information Technology Initiative grants for technology projects, Faculty Teaching grants, and professional development monies are available to further support appropriate faculty scholarship and research.

 

There is some very good scholarship taking place at the college, as evidenced by review of faculty resumes and perusal of the bi-weekly faculty and staff newsletter In Brief.  Traditional scholarship in pursuit of new knowledge is regularly undertaken by the faculty, as well as continuing scholarship aimed at improving individuals as teachers and as professionals in their fields.  While not all may agree, the level of monetary funding given to faculty in support of “continuing scholarship” is appropriate to the purposes and objectives of a teaching institution.  

 

Instruction

 

The college mission and faculty instructional goals seem well aligned.  While individuals might disagree on the extent to which the college has been able to fully implement its mission, several examples demonstrate that the college is moving in that direction.  Faculty and administration should be recognized for their many successes in this area. 

 

There are many indicators of instructional vitality, although prolonged contract negotiations have had a negative impact on full faculty participation in professional development activities.  In addition, the lack of governance has meant that most curricular changes have been on hold.  Many new junior faculty members have contributed to greater collaboration among faculty, and old tensions over disciplinary turf have lessened over the past several years.  The pragmatic realities of today’s economy appear to have contributed to a more peaceful coexistence of professional preparation programs and traditional arts and science disciplines.  For example, interest in teacher preparation in the state’s political arena and the advent of the Massachusetts Teacher Test have stimulated new alliances and between the traditional liberal arts and sciences departments and the Education Department.

 

A serious drawback to evaluating instructional effectiveness is the lack of a comprehensive assessment system.  There is no campus wide formal process for using assessment results to improve instruction.  While the new general education core was based on standards, the process of reviewing syllabi for general education courses to assure that those standards are being met is incomplete. Performance assessment is only in the planning stages in teacher education programs. 

 

In the fall of 1998, the Massachusetts Board of Higher Education (BHE) passed a policy that requires all students admitted to public colleges to complete two assessment tests before matriculation.  The Board policy mandated the use of the Accuplacer tests in mathematics and writing, available from the College Board.  Prior to 1998, although there was an expectation to assess, there was no uniform measure across the system regarding students at entry level.  Exemptions from the mandatory testing in writing include self-placement into a remedial writing course or SAT Verbal score greater than 600.  No more than 5% of each entering class may enroll in remedial coursework which, at Westfield State College, typically consists of a regular mathematics or English course with a one-hour-per-week supplemental laboratory.

 

In response to national movements to assess the quality of the undergraduate experience, a state-wide task force has been charged with recommending a form of “exit assessment” which would measure proficiency in writing, quantitative skills and computer literacy.  The preliminary recommendation of this task force is that such a test be administered early in student’s academic careers with several repetitions possible as necessary.  They recommend that each campus choose and pilot some form of assessment instrument to be piloted during the 2001-02 academic year.  Some institutions may choose nationally-normed standardized tests, while others may opt for locally developed instruments.  Here, the English Department has recommended the use of a locally developed reading assessment instrument.  The state-wide committee working specifically on the assessment of computer literacy began meeting in the summer of 2001.

 

Some faculty members express concerns about lack of money available for them to attend professional conferences, and a need for release time to team develop or teach interdisciplinary courses.  As a result of the recently settled collective bargaining agreement, the college allocated a pool of money equivalent to 1½ percent of the annual salary pool for faculty professional development in both the 2001-2002 and 2002-2003 academic years.

 

Admissions and Retention

 

At the end of the last decade, in the interest of “equality of educational opportunity,” the Board of Higher Education determined that certain “exceptions” to the admission standards could supplement the 10% discretionary exemption allowance.  These exceptions, which are not limited to a specific percentage of the new student population, primarily are distributed among students with documented learning disabilities who meet a modified set of admission standards, students selected to participate in the six-week summer bridge program for Urban Education, and students who graduate high school more than three years prior to their college entrance date.  Limited additional exception categories exist for students from other diverse educational backgrounds.

 

Students who enter the college via either of these special programs are integrated fully into the larger college academic community, and their special program status remains confidential unless they choose to divulge it.  Extensive support services for students admitted to both programs are available through the Academic Achievement Center, the Urban Education Program, and the Disabled Student Services program.  The success of these measures has resulted in a graduation rate for students with learning disabilities of about 90% during the last decade.

 

Implementation of the Massachusetts Joint Admissions Program in 1997 gave community college graduates additional benefits in transferring to public four-year institutions beyond the scope of the 1990 Commonwealth Transfer Compact.  Ultimately intended to result in a seamless enrollment transition from the community college to the student’s state college or university of choice, the program initially was cumbersome to implement and confusing to participating students.  Since 1997, a college transfer recruitment brochure and word of mouth have helped students become more knowledgeable about and comfortable with the program, and it has grown significantly at Westfield State College.  New Joint Admissions enrollments have increased from an initial annual figure of seven (1998-1999 academic year) to a total of 81 for the 2000-2001 academic year.  A grand total of 110 full-time undergraduates were enrolled via the Joint Admissions Program for the 2001 spring semester.

 

The college, in conjunction with the Board of Higher Education, does a commendable job of publishing and distributing admission and retention policies and procedures.  However, prospective student families and guidance counselors continue to request additional printed material specifically detailing admission policies and procedures for students with documented learning disabilities, as well as descriptions of all support services available to students under the Office of Disability Services and the Tutoring Center.  

 

A study of the retention of students is being undertaken by the Enrollment Management Committee and by the Recruitment of Students of Color and International Students Task Force.  Recognizing that it is easier to keep a student here who has already made the decision to become a Westfield State College student, attention needs to be paid to the factors that lead students, and in particular students of color, to leave the college.  Not all of those factors reflect poorly on the institution, as when, perhaps, a student transfers to another institution in pursuit of a major not offered here, or to begin a career before completing college.  However, if students leave who have not been successful in finding their social or academic niche here, or who have been frustrated by policies and procedures, poor advising, or other internal factors, then the institution needs to pay attention.  A systemic study of the factors causing students to leave, as well as concerted attempts to make changes in identified areas, should all be facets of a concerted retention effort.

 

The restriction that only 40 credits older than 10 years may be accepted when transferring to the college has a negative impact on the academic programs of adult continuing education students who return after a significant period of time to complete their education.  In particular, students who have an earned associate’s degree feel that their degree is not being appropriately valued when only 40 credits from that degree are credited in transfer.  This issue will be raised in campus governance when it is re-established.   

 

 

projection

 

A complete assessment of the new general education core curriculum will be needed to determine whether courses that are offered as satisfying a particular core standard do indeed continue to adhere to those standards.  A methodology for assessing whether students are indeed achieving general education competencies will be piloted during the 2001-2002 academic year.

 

New graduate programs, including a Master of Public Administration and Master of Social Work, are in preliminary planning stages.  The Division of Graduate and Continuing Education has been working with academic departments in an attempt to provide sufficient coursework to offer the Communication major and the Social Work major entirely during the evenings.

 

To provide a platform for distance education programming over the internet, many faculty have adopted some of the WebCT tools to supplement their classes and, with sufficient incentives in place, the college hopes to host several web-based distance education courses in the 2001-02 academic year.

 

The college needs to continue to work to develop a student body that, as a whole, is more culturally diverse, and, therefore, more broadly representative of the population it seeks to serve.  The Urban Education program has provided one successful model of attracting and retaining students of color and could be enlarged.   In order to fulfill its mission statement to “offer a campus climate that represents the ideas, values, perspectives, and contributions of a culturally diverse community,” outreach programs and retention programs need to be created and supported.

 

Statewide admission standards and regional demographics will continue to play a dominant role in shaping recruitment and retention goals for the college over the next decade, which will continue to be developed and monitored by the Enrollment Management Committee.  In the next decade, the college also must refocus and/or redirect its efforts to recruit students of color beyond the scope of the Urban Education Program in order to better diversify the student body and thereby enhance the quality of the college experience for all.  Collaborations with local community colleges and new program-to-program articulation agreements may provide a vehicle for attracting students of color and increasing campus diversity.

 

The college needs to formally study the reasons why students leave the college before graduating, and use this information to intervene and provide appropriate support services wherever indicated.

 

New language for the Joint Admissions Program, scheduled to be implemented in Fall, 2002, will require the college to develop program-to-program articulation agreements with the community colleges, beginning with the four local feeder institutions: Holyoke Community College, Springfield Technical Community College, Berkshire Community College, and Greenfield Community College.  A staff member in the admissions office has been assigned to work full-time on this endeavor.

 

The number and needs of students with documented learning disabilities have increased over the past decade to the point that creating a specialized brochure outlining admission requirements and procedures, and describing support services available to program students, should be considered. 

 

Negotiations between Westfield State College and Worcester State College have recently been finalized concerning the creation of a joint undergraduate program in Criminal Justice.  This is a unique endeavor as there has never been a joint degree program between two state colleges.  An immense amount of good-will and creativity will be needed to successfully implement a program which protects the academic and institutional interests of both colleges while at the same time providing an enhanced opportunity for students in the Worcester area to study criminal justice at the baccalaureate level.

 

With the settlement of the faculty collective bargaining agreement in the spring of 2001, the focus for 2001-02 was anticipated to be on academics; however, the lack of funding of major portions of the contract at the state level has made this premise problematic.  The recent reestablishment of governance, and continued faculty involvement in the planning and evaluation of courses and programs in their areas of academic expertise, is essential.  The creation of new programs, and implementation of scheduled program reviews in existing programs, will be possible as the attention of faculty and academic administrators again turn toward academic and curriculum matters. 

 

There needs to be an increased institutional appreciation of the importance of academic advising in the student’s educational career.  Exceptional advising needs to be rewarded just as exceptional teaching and scholarship are supported.  A system of advising evaluation must be developed and implemented.  In April, 1997, the department chairs accepted a report with advising expectations for the advisor and the advisee.  These expectations are published in the academic bulletin for the advisees, but not for the advisors.  It is time that the college hold its advisors to these expectations and implement and assess an improved program of advising.

 

The campus must take a proactive approach to the assessment of student learning outcomes.  It is expected that teacher education programs, as they meet NCATE requirements for developing an assessment system, will lead the way in this endeavor.  Given that teacher preparation involves numerous departments on campus, faculty involved in NCATE preparation will be able to familiarize others in their departments with the concepts and tools of performance assessment.  

 

As departments respond to the themes of service learning and community involvement which appear in the college mission statement, we may expect to see greater emphasis on internship-type experiences, and greater reliance on community advisory boards.  Discussion of community service requirements, both in academic departments and across the college, may be anticipated.  Community service boards and capstone experiences also provide a means whereby academic departments may measure the success of their majors in achieving articulated goals.

 

